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ABSTRACT

Disability is still viewed as a social welfare isstand as a result, the disabled are seen as pempl@ing
charitable assistance, who continue to remain tsdldrom the mainstream. In addition, many stigraad myths are
tagged to disabilities. Besides there are manyroiportant factors like gender, socio-economidustaregion and
religion which impact how disability is understoadd dealt with. Able bodied persons are ill-infodhabout the “persons
with disabilities” and they lack awareness and iiwity towards them. “Persons with disabilities’ade many
developmental and societal challenges/barriers dftein lead to their social exclusion. If these aeeognized and
addressed, the scenario can be changed. To malseatiety more humane, caring and inclusive, wel magious policy
measures and sincere effort of all stakeholdersadindtizens of India. A number of policy initiatts were taken over a
period of time. The most notable among them is PR¢D1995 and the establishment of Rehabilitatiom@il of India

and National Institutions for each area of dis&pili
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INTRODUCTION

India is a multi-ethnic, multi-lingual, multi-religus country, with one Constitution for all itsiz&ns, which
includes “persons with disabilities” and other maatjzed groups. Over the last two decades, thasebieen a strong felt
need to remove barriers and make society more diveufor all, especially for “persons with disatiés”. There has
correspondingly been a paradigm shift, focusinghenrights of “persons with disabilities”, genenatiwhat is called the
‘rights based model of disability. The earlier misdare the medical model which follows a diagnasisl treatment
approach and the social model which focuses orstia@al integration of the disabled in society. Hmift to the rights
based approach has emerged from recognition dathehat society excludes “persons with disaleiitirather than them

excluding themselves.

Attitudinally, society, in India, is, generally, hdesigned to meet the specific needs of “persadtisdisabilities”,
because it caters to the standardized norms am8ehs for able-bodied persons. What has to loerstood by all is that
this leads to exclusion of those who don't fit iithmthe norms. Inclusion requires re-thinking arebrganising of one’s
ideas, attitudes, policies and practices. In ite tepirit, inclusion means ensuring a society irictvhpersons with
disabilities are enabled to lead an active andpeddent life, as far as possible. It is based oiféfisberger's principle of
normalization which holds that “all persons, redeesd of ability, should live and learn in enviromts as close to normal
as possibfe The basic idea behind normalisation is that “pesseith disabilities” should be viewed in the saway as
the able bodied. It is not morally and ethicallghti to exclude them from mainstream education amiktty just because
they are different. Over the years, there has kmenncreasing realization that all children, indhgd “persons with

disabilities” and other marginalized children, hapecial needs, which can be addressed in an inelsstting.
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The World Bank defines social inclusion, “as thegass of improving the terms for individuals andugs to
take part in society. Social inclusion aims to emeothe poor and marginalized to take advantagth@fburgeoning
global opportunities. It ensures that all peopleeha voice in decision making that could affecirtidgay-to-day lives, in
order to enjoy equal access to all political, soaia physical spaces”. The importance of inclusi@s, also, recognized
by the former President of the World Bank, Jamedfédeohn, who stated, “If development is about ¢ing excluded
people into society, then “persons with disab#itibelong in schools, legislatures, at work, ondsysat the theatre and

everywhere else that those who are not disabledftakgranted.”

This necessitates that environmental barriers bved, reduced, prevented or totally eliminatecesehbarriers
begin with under-estimation of the capabilitiestgmbial and abilities of “persons with disabilities Physical and
attitudinal barriers are, also, found at all levefssociety, such as inaccessible schools, puhlidings, recreational
facilities and public transportation. This, in tufeads to under-expectation, under-achievementlessl allocation of

resources for “persons with disabilities”.

The central argument in my paper is that “persoitis disabilities” continue to face discriminationdaare unable
to fully enjoy their basic human rights, as compaeable-bodied people. Further, given that threitusion in society is a
matter of right and social justice, the attitudevdods them and provisions made for them, shouldoeobased on pity,
goodwill or charity. Their inclusion should, instede an integral part of their human rights. Ediocais a right and not a
privilege. Therefore, “persons with disabilitiediaild be given this right, for their progress amde&lopment, which in
turn, will help society to develop and progressthis context, there is a need to promote publiarawess for all stake
holders (such as parents, pupils, teaching andostiptaff, rights and disability advocates), abthé discrimination and
barriers faced by “persons with disabilities” artiey socially marginalized groups. Consequently need to reframe our

infrastructure and laws, to remove these barrterspable them to fully participate, as equal membé society.

The question that arises here is not whether, bwt fpersons with disabilities”, can be included, egual,
contributing members of society. The process ofuiiag them would begin with enabling them to hawperiences of
independence in their everyday lives. Inclusivecation is also a major step in this direction.pemtes on the premise,
that the earlier these children are given the dppdy to interact and participate with their pedtwe greater will be the

benefit to them and eventually to society, as aletho

At this juncture, | would like to point out thatrange of labels have been used for “persons wihaldities” but,
over time, the terminology and language used terdesthem has changed. Language has always péayedy important
role in excluding them in the past. However, maeently, the inclusive education movement has lewoed its horizon to
include children who are marginalized on accoungefider, socio-economic, religion, region, caste, Ehus, the shift
towards inclusion is not merely an infrastructwatechnical change, but a philosophical movemented in the dignity

and human rights of all persons.
Conceptualizing an Inclusive Society

An inclusive society is defined as one, where atigle feel valued, their differences are respected their basic
needs are met, so that they can live with digritigability, poverty and social exclusion affect ghoups, especially
women, children, elders and “persons with disaédit all of whom are at a higher risk of exclusi®@ocial inclusion is

both an outcome and a process of improving thegdeon which people take part in society. It empaade poor and
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marginalized to take advantage of opportunitiegnmy equal access as the able bodied, to sgtigsical and political
spaces. Social exclusion is due to multiple disath@ges that marginalized people, especially “perseith disabilities”
and women face and are multi-faceted. Therefordtipteiresponses are required to end exclusioningfusive society
recognizes that the needs of “persons with disadsli are no different from the needs of able bddpeople. So to
reiterate, the inclusion of “persons with disaldht is no longer an act of pity, charity or weHainstead, it is now a
process influenced by human rights that apply &ehtire population, including the government’s ogitment to all its
citizens, based on the principles of equality amdas justice, enshrined in our constitution. Irssan means going beyond
impairment/disabilities in the lives of “persongthvidisabilities”. Nobody understands the impacexélusion better, than
those who experience it in their everyday livepeesally “persons with disabilities”, and the sdlgianarginalized. They
are no different in their need for warmth, love dnidndship and should be helped, by all, to lesbenimpact of their
impairment/disability, in their everyday lives. Theulnerabilities need acknowledgement, by deviglggtheir capabilities
and potential. Therefore, knowledge and awarenefsed capabilities is essential and there is egent need to change

the attitudes and perceptions of society towardmith

There is also a need to understand how inclusiatksvand examine the hindrances, obstacles ancebata find
solutions for inclusion. Awareness, understanding acceptance of “persons with disabilities” andeotmarginalized
groups, in the wider society, must be promotedjcstires modified and changed for better inclusPuablic buildings,
roads, buses, trains and recreation facilities tedsk re-designed and modified for accessibibtyll citizens. Health is
fundamental to the well-being of all, and so eviamily should have access to health and care, puhlildings and
transportation, along with recreation and cultumativities. Their social acceptance, thereforeyvesy important for

inclusion and society needs to become more congrassi, caring, civil and humane.

An inclusive society respects and acknowledgesiffces such as impairment/ disability, gender, eaee,
ethnicity, religious, linguistic, regional, finama¢j and so on, generating feelings of empathy dnekeby, benefitting
everyone. It acknowledges and accepts that altianl including children with disabilities and othmarginalised, can
learn and ensures that the methodologies and alumic meet the needs of all children, with or withadiisabilities. It
involves their parents in their education and othetivities of the school. Most children are hapgmcause there are
teachers and professionals to help meet their needslemands. All children benefit from one anoted develop and

continue friendships outside the classroom as Wakre is respect for diversity and individual urégess.
Gender Challenges in an Inclusive Society

A major roadblock to social inclusion is gender.efiéhis a need to recognize and acknowledge thadegen
discrimination, has a double impact on girls witkadbilities. They have to struggle to be includediicated and accepted
by society. They face ‘double discrimination’ oncaant of being female and disabled. They thus regspecial
provisions and policies for their development andusion. They also need protection and preveritiom all types of
violence and abuse. Other requirements include areadiareness and sensitization programmes, fogeheral public,
parents and care givers, scholarships and oth&starsse for girls with disabilities, recruitment wfore female teachers
and more research on education for girls with digis, specially focusing on their enrolment,aetion, barriers and

various other problems.
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Inclusive Education as a Strategic Approach to buding an Inclusive Society

Inclusive education means that schools must bébfexand be ready to accommodate a wide range itafreh.
In an inclusive school all children have the righte educated, with their peers, in regular ctasss where meaningful
learning opportunities are available to all. ‘Alicludes children with disabilities and other magdized groups. In effect,
it means the child needs to attend the age apptepdiass in the school in his/her vicinity, whéis/her needs and
requirements are individually tailored for supp®tor inclusive education to be meaningful, the stharriculum should
not be rigid. It needs to be differentiated, acewgdto the needs and requirements of a wide rarfigehitdren. The
classroom size should be small, so that childrertaught in small groups and segregation is avoi@bddren should be
taught to help and support each other, rather thamompete. It should be made mandatory thathallnew schools be
designed, in such a way, that all school facilittes accessible to all, including children withatidities and other

marginalized groups.

The inclusive school can be seen as a microcostheofarger society. The school is a society in atumie
therefore it should work for the betterment andftipy of all children, including those with disdities, especially girls,
street and working children, children belongingSG/ST, and children from ethnic, religious, lindisisminorities. As
society moves towards inclusion, schools need tdhdosame. They should try to create a more humearing and
democratic learning environment, so that all cleiidrfrom all walks of life, become important mensef the school and
society. The education system in India, generalbgs not cater to the diversity amongst studergariing techniques
should be adapted to suit a wide variety of leaynatyles, without segregating the diverse needshifiren with

disabilities. Many of the adjustments made, toudel this diverse group is likely to benefit all.

Inclusive schools will have committed staff, indltes classrooms, reflective teachers, supportiv@alchulture,
relevant curriculum, and instruction specific t@ theed and requirement of each child. All childvéh develop good
social and academic skills, if schools try to imgwall children, regardless of their physical, ah@motional, intellectual,
linguistic, religious and other limitations. In aolder sense, inclusion is about respecting, reziognand accepting the
differences of all children. The development oflistve education requires certain changes and satidns in the
overall system. Access to education, for childrathwdisabilities, is as important as for their atledied peers. To
function effectively and properly, there is a ndedaddress certain issues such as accessibilagh#és’ attitude, peers,
parents and other stake holders, who are actiwelghied in this endeavor. The emphasis shouldbeobnly on getting
children with disabilities to school, but ensurattlonce in school they have equal access, opptesirto receive
education, appropriate to their requirements arelisieon par with their able bodied peers. Withbig, tchildren with

disabilities, will be ignored, feel left out andlkvprobably, be forced out of school.

Inclusive approaches to educating children wittakiiities are the ones which are based on the Isozidel and
the rights based approach. To date, the educagsiera has been designed, in such a way, that ittreased a hindrance
and barriers against the education of children wiigabilities. In the twenty first century, childrenith disabilities
constitute a significant number, especially ouscfiool children, mostly girls with disabilities acdildren residing in
rural areas. Since education, now, is a fundarheigtat, therefore all children, regardless of thalbility and disability,
gender, social status and the region they beloodudban/rural), should be given equal access ppadrounity to quality

education.
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It is also important to understand that inclusisnnbt about placement, but is more about a philogogf
acceptance and belonging in society. For effectiveusion of children with disabilities, early id#fication and
intervention is essential. Parents are a key pérsuzcessful inclusion. They, along with teachersl anedical
professionals, have a significant influence oveirthhildren’s future. Parents, often, struggletfeg inclusion and human
rights of their children and need support, traingagd empowerment, so that they become more equifipetheir
betterment. “Persons with disabilities”, and tteiganizations, can be made partners to achievesiuel. Government and
NGOs should work together with parents and commasiib mobilize people to change their views atidudes towards

“persons with disabilities”.

The position which | support is that inclusive solsoare the effective means of through which we lmaiid an
inclusive society, taking care of discriminatoryitaties and achieving education for all, in a reatse. The emphasis in

inclusion is on full and equal participation andpect for the educational, social, and civil righitsll.
Challenges to Inclusive Education and Ways Ahead

Many academicians and practitioners have expresbatlthe barriers and challenges to Inclusive Etimcare.

| have made an attempt to summarize them as follows

e Lack of awareness, negative attitude of people tdsvaisability, socio-economic background, differes
and impairments, lack of knowledge about impairdftisdbility, communication barriers and an

inaccessible, unsafe and a barrier- free envirohmen

» Inadequate policies and legislation for “personthwdisabilities”, inappropriate depiction of disadlin the

print and electronic media, gender discrimination.
» Concentration of services and schools, mostly iranrareas, as compared to rural and remote areas.

» Lack of overall facilities in school, including laof funds/resources and limited teaching learmragerials,

aids and equipment, inappropriate and inadequaitestt teachers, support staff and services.
e Aninflexible curriculum and school hours, impropefra-structure and a skewed teacher-student ratio

e The non-involvement and non-recognition of paresftSpersons with disabilities” and resistance ofneo

parents
» Different interventions for different kinds and ggof disabilities

Having Summarised the Barriers, | Would Now Like to Propose the Following Suggestions to Make Inclugio

Possible

» Understanding that there is no one right way or aeal setting to achieve inclusion, as there is no

prerequisite behaviours or skills required for ddcto be successfully included.

» Providing teachers special training and a propgpst system. An individualised educational plam, i
accordance with the unique and specific needs aqgdirements, with plenty of input from parents,gar

medical staff, would work best.

* Recognising that inclusion facilitates kindnessngsideration, empathy, co-operation and compassiah a
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therefore, everybody must work together with patésmpositivity, persistence and politeness

« Understanding that the various modes of commumipatin an inclusive classroom, are: oral, writing,

reading, Braille, sign language and so on and nga&irangements and preparation for this.

» Building collaboration among stakeholders, (pritsp vice-principals, teachers, students, otheodicétaff
of the school, office staff, canteen staff, medigaifessionals, counsellors, therapists, commupigyents,
guardians, care givers, attendants), as they cak tegether and support each other better, rathen t

helping the child in isolation. This will also lesm better home-school continuity.

e Accepting that inclusive education is a journey,ewehall are learning. It is important for everyaoebe
patient with themselves and with others, and talkiith others always helps. The comfort level fhildren
with disabilities increases and able bodied childeecome less fearful of those who look and behave
differently. Thus, able bodied children, gain fréfmis, too.

* Ensuring that children and teachers learn to conirats with each other and have access to multiglgsw
of expressing themselves and understanding the.dthey may be encouraged to use a wide variety of
technologies. In the case of children with diséib#i, the focus should be more on what they caamdbless

on what they cannot do.
Support for Inclusive Education from Policies

Many important policies have given explicit suppamtd emphasis to inclusive education as a mea@sstaring a

more inclusive society.

The UNESCO Salamanca Statement and Framework foorA¢1994), refers to a move from the term ‘specia
educational needs’ to ‘inclusive education’, aratest that “...schools should accommodate all aildegardless of their
physical, intellectual, social, emotional, lingigsbr other conditions...this should include digaband children from other
disadvantaged or marginalized areas or groups”s€ leclusive schools...must recognize and respond to the diverse
needs of their students, accommodating both diftestyles of learning and ensuring quality educatio all through
appropriate curricula, organizational arrangemenégching strategies, resource use and partnershigs their
communities. Actually, the origin of inclusive e@tion can be attributed to The Salamanca Statemith called upon
all governments and urged them to “adopt as a maftéaw/policy the principles of inclusive eduaat enrolling all

children in regular schools, unless there are ctlimgeeasons for doing otherwise”.

The Jomtien, Salamanca, and Dakar Declarationsséatwn education of all children including childneith

disabilities.

The United Nations International Convention on fights of Persons with Disabilities (UNCRPD — 2006)
enshrines the right of all children, including chén with disabilities, to an inclusive educatidirticle 24, of the
Convention, states that: “Persons with disabilitee not excluded from the general education sysianthe basis of
disability, and that children with disabilities amet excluded from free and compulsory primary edion... on the basis
of disability”.

The Persons with Disabilities (Equal OpportunitiBsptection of Rights and Full Participation) A&WD -

1995), section 30 stipulates that the appropriaeemments shall prepare a comprehensive educatioeme to make
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provision for “...the removal of architectural barsérom schools, colleges or other institutionspaming vocational and
professional training”... creating barrier free fié@k and states that “special consideration shbaléept in mind for free
access, movement and safety of the “persons wahbdities by providing Braille, auditory symboladabuilding ramps

for easy access by wheelchair users”.

Despite all the policy support, it is importantiighlight that inclusion is not without controversi This emerges
from differences in how experts view the concepierE is also a considerable amount of debate attwether inclusion is
fully achievable and also, how it can be achiev&bme children thrive in inclusion, others languishe debate that
exists regarding the usefulness and de-construcifospecial education and the development of aesysthat will
incorporate and meet the needs of all childrerluging children with disabilities and other mardinad groups, cannot
be ignored. Those who propagate inclusion think tieeimal schooling can accommodate all types dfiodm, including
those with disabilities, as they assume that it Wwénefit all children. Those who oppose inclusiangue that the
traditional classroom size and resources are instedor the management, accommodation and asg8onilaf children
with disabilities. Today, the distinction betweenrmal education and special education is blurresiné& experts,
educators, teachers, parents, believe that inclusionot a good idea. Others believe that speaalds children only
benefit from and with their typical peers. A fewrpnts of able bodied children feel that their dieih's education has
been diluted, due to inclusion.

In conclusion, we can say that inclusion is notead product, but is a process; inclusion is a jeyrnot a
destination, at which we arrive; it's a road updmich we travel to reach our destination; inclusieally works if it's done
right; inclusion is a way of life. Inclusion is ngtst about schools; it covers every aspect of liéreating a teaching-
learning friendly and inclusive environment is aqess, a journey. There are no ready-made, quickdiutions or set
paths to inclusion. It is mainly a process of skffeovery. Each issue is important for facilitatinglusion. At the policy
level, disability is seen as having a number afésssuch as health, education, social welfare,@mpnt and so on. The
relevance and effectiveness of policies relatedlisabilities depends on actively engaging, invaviand consulting
disability organisations, representatives of disdbpeople, the stakeholders and “persons with ifitsedy for better

outreach and in formulating policies which will tedevant and useful for them.

A few critical issues can be identified, such amafice/resource allocation, participation and acqagsservice
and in-service teacher training, school reform esstructuring, identification and early intervemtichuman rights and
policy/legislation, capacity building and sustaittily through NGO’s and community participationdamvolvement. The
government must analyze the adequacy and effeetbgenf outreach of its policies and programmesogieally. In
effect, the whole education system needs an ovbnigado meet the unique and diverse needs andireagants of all
children, including children with disabilities amther marginalized groups. The major obstaclentusive education is
possibly the limited capacity in the education egystand schools, in terms of infrastructure, teadha&ining and
curriculum to meet the diverse needs and requirégsnehall children, who suffer from different typesd kinds of
disabilities and have different requirements anedse Regular teachers are expected to teach ildeechwith disabilities
and lack training to tackle such children. Teacheften, complain about several issues such as,diseuptive behaviour,
the fact that they cannot handle the academic pledime required to adapt to the curriculum, detth assistive devices,
lack of support staff and so on. Current teachercation programs do not teach special educatiora aempulsory

foundation paper, for all trainee teachers. Thau$oshould be to train teachers at both the iniserand pre-service
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levels. Provision and training should also be tes to administrators, non-teaching and other supgtaff. Parents of
disabled children may not be willing to place thefiildren in an inclusive school, fearing that thefild may not be
accepted and, instead, be ridiculed by able boclédren. Untrained teachers and staff would noabke to handle and
take proper care of their children. Many argue thaécial education helps children with disabilitias it provides
individualized and personalized instruction, whigdips them to adjust, as quickly as possible. ®pezial schools and

integrated schools continue to flourish.

However, today, the shift towards inclusive schoglhas become more apparent. Inclusive societyhaiie a
different look and feel. We need to develop afusize environment/culture for the successful arehningful inclusion.
This places responsibilities on schools to enshey o not discriminate, but this does not implgtthll schools can
equally or adequately meet the diverse needs o€haltren, in the class-room. It is equally impottdo avoid the
inappropriate mainstreaming of children with didigibs, in a way, which neither meets their edumadi needs nor those
of their able bodied classmates. Segregation,arfadim of separate schooling and special classesves children with
disabilities from the regular mainstream educatiagystem. They should be placed in special schonlg when the
severity or nature is such that education, in r@galasses with support services and with the halp use of teaching
learning materials and aids, cannot be met andeeetlisatisfactorily. Although progress has beenemget an alarming
pattern of segregation continues. Children develogreater respect, trust and understanding for e#tudr, when all
children, with and without disabilities, grow, leaand play together. Inclusion will help createoaisty that understands
the needs and requirements and readily acceptirehilvith disabilities, instead of fearing or pitgithem. This will lead

to a more compassionate, caring, civil and humanety.

Finally, it is only a humane society which is ingike, compassionate, loving, caring, understandiegyocratic
and civil, can successfully challenge and breafudiees and negative stereotypes towards “persathsdigabilities” and

lead to full and complete inclusion.
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